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EXAMPLES OF RESPONSES TO GRADE INFLATION

The Undegraduae Coundl@ examination of grading paternsin University of Oregon
undegraduae courses from 1992to 2004 revea ed significant gradeinflation (see the attached
Grade Inflation Report, February 2006) This pattern is not uniqueto the University of Oregon,
and similar trendsnaiondly have prompted a significant nunber of colleges and universities to
respondlocally within thar own campuscommunities. For example, the University of North
CarolinaChgpd Hill, Princeton, Georgia Ingitute of Technology, and IndianaUniversity are
addressing the problem of gradeinflation. UNC introduced its report with thefollowing
anecdote to sum up the state of grading and student grade expectationsat UNC in February 2000:

A faculty colleaguerecounts meeting aformer student:

Q took your course last year and it was theworst experience of my life.O
Oh?

QVell, | mean, | enjoyed thecourse and | learned alot, butit just aboutdestroyed
my GPA.O

[Fearing theworst] Wha gradedid you receive?
A B+O

Current efforts to improve matters are motivated by the undestanding that faculty
responsbility for the curriculum indudes an obligation to provide meaningful evaluation of
student work. Such evaluation requires a clear understanding of the meaning of each grade, and
the capacity to distinguish multiple degrees of mastery of subject matter. At the same time, this
responsbility isbaanced by academic freedom which allows faculty members to grade as they
deem appropriate. Clearly, if the UO decides to distinguish itself as oneof theingitutions
attempting to address the problem of gradeinflation, faculty members will need to collaborate
within thar departments to develop approaches that respect both therespongbility and the
freedominvolved in theact of grading students.

We recognize tha curbing gradeinflationis difficult. A numbe of market forces favor
thetendency to award high grades, and there is concern tha if grade deflationis nat universal,
UO students will beat a disadvantage with respect to thar peers at other inditutions On the
other hand, inaction will quickly lead to a grading system that is of little value. Thegrowing
public demand for standadized proficiency demonstrationsmay well be prompted by thelack of
evauaiveinformationin collegegrades. From this perspective, if the University of Oregon
were to succeed in curtailing gradeinflation, our students would likely benefit fromthe
University@ enhanced reputation for rigor.

In theinterest of stimulating a produdive campuswide convesation, the Undergraduae
Coundl has consdered possible waysto curb grade inflation on our campusand has compiled
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themin Section| bdow. Theseideas represent an initial frame for the conversation and should
not be confused with recommendaions Any recommendaionstha come forward will do so
througha process of campuswide discussion coupled with further research into ther feasibility.
The Coundl has dso gathered approaches that are already practiced by some individud UO units
or by othe AAU inditutions These practices are summarized in Sectionsll and |11, and are
available in complete form onthe Undergraduae Coundl webste

http://darkwing uoregon.edu~ucoundl ) unde (Resources & LinksD Section |V isasummary
of some additiond topics that came up during the Coundl@ discussion of gradeinflation. Many
of these are potential causes of gradeinflation. Althoughthey are worth noting, the Coundl
discovered that establishing causality for a phenomenonas complex as this oneis next to
impossible. Itisourbdief tha themod produdive course of action at this pointisto identify
policies tha have the potential to curtail gradeinflation, butdo notrequire adetailed
undestanding of its cause(s).

Next steps: We expect that alively campuswidediscussion of the Grade Inflation Report will
geneate many proposls for action. We invite al interested members of the academic
community to paticipae and to send ideas to theUndergraduae Coundl, in care of Cathy Kraus
(ckraus@uoregonedu). Contributionswill be poged onthe Undeagraduae Coundl webste.
After discussion and feedback during Spring Term of this year (200506), we anticipae
formulating recommendaionsbased ontheideastha emerge  An approximate time table
would putthe Coundl@ consderation of possible recommendaionsin Fall Term 2006 anda
motion to the University Senaein early in Winter Term 2007.

1. Possible ways to curb grade inflation

A. Collect and disseminate grading patterns

The Registrar@ Office could periodically disseminae grade distributonsfor all
CRNsin astandad form to the appropriate departments/schools and individud
faculty. For example, faculty might be given grade distributionsfor their own
courses, and for comparable ones, at theend of each term. Broader comparisonsof
grading paternsBamong departments and schools and colleges - could be made
available onayearly cycle.

B. Articulate the meaning of grade levels and develop departmental
grading guidelines

1) Fortheuniversity asawhole, faculty could definewha each gradelevel means
Althoughformal grade definitionsare provided in the UO Catalog (O, excellentO
and so forth), the subject is notemphasized and is seldomdiscussed. It mightbe
useful to elaborate the current oneword definitions.
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2) P/NP could besubdituted for theletter grade option in certain kindsof classes b

for example, performance-based classes, practica, or classesin which,
historically, no significant distribution of grades exists.

3) Each department could establish guiddines for grading -- such asthe GPA range

tha is appropriate for certain kindsof courses or the % of Asand Bstha is
expected in them. Gradedistributonscould beincluded in the degpatmentsO
evauaionsof teaching performance. Grading guddines, and the use of grade
distributionsin evaluaion, shoud be accompanied by a plan for review and
improvement over time.

4) Practices and progress in limiting grade inflation could be monitored and

1)

2)

3)

4)

compared with relevant nationd standards, such asthos at AAU ingitutions
Localy, depatmental grading guiddines, and annud reports of progress, could be
submitted to the Vice President for Academic Affairsfor review.

Present UO grading philosophy and expectations clearly

Before they begin teaching, new faculty members, induding GTFs, could be
introduced to university philosophy and departmental guiddinesrelated to
grading.

New students could be clearly informed of general UO grading practices as part
of thar orientation to theuniversity. If needed, more specific information could
be provided by individud departments or programs.

To providean appropriate context for grades earned by UO students, the
university could communicate its effort to eliminae gradeinflationto externd
condituents such as employe's, parents, alumni and donoss.

Contextud information for grades could be provided ontranscripts. For example,
themean gradefor each CRN and thedeviation of theindividud student@ grade
from themean could beinduded.

II. Anti-grade inflation measures already in use at UQ

A. Lundquist College of Business

LCB QUARTERLY GRADE REPORT

At theend of each term, the LCB emails an Excel fileto all LCB faculty members
(tenured, tenure-track, ingructor, adjund, GTF) andto al LCB administrators
responsble for academic programs. Thefile indudes thefollowing categories of
informationfor all sectionsof al courses offered that term:
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Subject Code

Course #

Ingructor@ Name

CRN

Number of AB Given / Percentage of AG Given
#of BB/ % of BB

# of CB/ % of CB

# of DB/ % of DG

# of FING/ % of FING

Total Number of Grades Given

GPA for that Section

GPA Guiddinesfor tha Section (See GGuiddinesObed ow)
Variance from the Guiddines

Five-Year Averagefor tha Course

Variance fromthe Five-Y ear Average

KKK KKK KKK KKK KKK

LCB GRADING GUIDELINES

Orhetable bdow lists the guiddines developed by the LCB for undegraduae and

masters courses. We recognize that thereis variation in ability and effort of

students. However, we bdieve the standadslisted bdow are sufficiently broad to
accommodée reasonable variation in peformance. Department heads program
directors and the assod ate deanswill monitor grades awarded relative to these
guiddines, provide quaterly information on gradedistributions and follow-up on

significant exceptionsO (excerpted from LCB policy doaument, fall-2002)

Average Grade Point Ranges by Type of Classes

Class Level Average Grade Point Range
Undeagradude Pre-Busness 23-28

Classes

Undeagraduae Minor Classes 2.7-32

Undagraduae Major Core Classes | 2.6 - 3.1

Undeagraduae Major Electives 2.7-32

Undeagraduae Honors Classes 3.2-35

MBA Core Classes 31-34

Othe Masters Classes 32-35
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B. Economics Department
ECONOMICS DEPARTMENT GRADING POLICY Fall 2000

"Thedepatment rule-of-thumb for percent A's and B's (excluding grades of P,
NP, I, X, and W) for undegraduae courses will be55%for lower division courses,
i.e., Ec101,201,and 202;and 65%for 300-level and 400-level uppe division
courses (excluding Ec 411, 413 423 424, and 425. Reasonéable deviationsof course
would be expected, for example when a class does quite well or quite poaly. Butwe
expect deviations(WITH RARE EXCEPTION) to lie within 10 percentage points of
the above stated means™

III. Anti-grade inflation measures at other institutions

A. Perspectives on the Problem of Grade Inflation

EVALUATION AND THE ACADEMY: ARE WE DOING THE RIGHT THING?
By Henry Rosovsky and Matthew Hartley

Wha are the characteristics of agoodgrading system?
¥|t should berigorous accurate, and pemit meaningful distinctions
among studentsin applying auniform standad of performance.
¥1t should befair to students and candid to those who are entitled
to information aboutstudents.
¥|t should be suppottive of learning and hd pful to studentsin
achieving thar educationd gods.
Short of afundamental systemic overhaul or return to an earlier day,
nether of which are redistic possibilities, we review varioussuggestions
that are contained in theliterature.

GRADE INFLATION ..WHY ITGA NIGHTMARE*
By Jonahan Dresner

SolutionsAlready Being Tried

There are afew active attempts to solve the problems of gradeinflation
and educationd effectiveness. Some of them are at thelevel of the
individud school; more come from 'suggestions of accrediting agendes;
pod-gradudion testingis already standard in graduae school
admissionsand certain professiond arenas.
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Colleges and universities have tried a variety of techniquesto deflate
grades. Some have adjuged thar grading systems: Princeton ingituted a
limit to A-level grades. Harvard adjuged its GPA calculationto narrow
the A-/B+ ggp and tha has reportedly been effective in reduangthe
A-level oveload dightly.

B. Steps Taken Elsewhere to Curb Grade Inflation

Princeton University
GRADING POLICIES IN UNDERGRADUATE COURSES AND INDEPENDENT
WORK

Beginning with fall term 200405, grades awarded at Princeton University reflect new
inditutiond grading expectationsfor undegraduae courses and independent work E
Princeton® new expectationspost acommon grading standad for every academic
department and program, unde which AG (A+, A, A-) shdl accountfor lessthan 35
percent of thegrades given in undergraduae courses and less than 55 percent of the
grades given in junior and senior independent work. These percentages are congstent
with historical grading paternsat Princeton for thetwo decades between the early
1970sand the early 1990s For departments that have maintained these paternsover
thelast decade the new pdicy will affirm established practice. For other
departments, the new policy will mark a significant break with recent practice.
Overall, implementing the new expectationsacross the University will, at least at
present, set Princeton® grade distributionwell apatt from those of its closest peers.

Indiana University
THE EXPANDED GRADE CONTEXT RECORD
by Mark McConahay and Roland CotZ

E TheFaculty Coundl charged its Educationd Policies Committee (EPC) to develop
agrade-indexing scheme that would putindividud student grades into a context that
would be meaningful to students as well asto all others who viewed theinformation.
Theresult, introduced in the spring of 1998,is 1U's Expandad Grade Context Record,
asystem tha generates a student record that indudes elements from a traditiond
transcript as well as additiond elements tha place the gradeinto a broader context.:
Theadditiond informationindudes:

¥ Index (number of studentsin the course sectionreceiving the same or higher
grades over thetotal nunber of GPA grades awarded) Grade distribution (nunmber of
students receiving each possible grade, induding withdrawals)

¥ |ndructor name

¥ Class GPA (averageof all GPA grades awarded in the course section)

¥ Averagestudent GPA (average GPA of all studentsin the classwho received a
GPA grade)
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¥ Magjors (percentage of studentsin the class whose major matches the school or
department offering the course).

Theinformationin therecord is distributed via standad reports such as transcripts
andis aso madeavailable for inquiry viathe World Wide Web. To ensure privacy,
nether theindex northe context information appear when fewer than five students
were enrolled in the course section or received a GPA grade

University of North Carolina -Chapel Hill
GRADE INFLATION AT UNCBCHAPEL HILL:
A REPORT TO THE FACULTY COUNCIL
Prepared by The Educationd Policy Committee

Februay 2, 2000

Prindples Guiding Reform
Our study of gradeinflation at UNC-Chgpd Hill leadsusto propos a set of
prinaples tha should guide any attempt to restore the integrity of the grading system:

1. It istheFaculty, acting throughthe Faculty Coundl, tha determines the purpose
andthe

form of thegrading system. Reiterating long-standing faculty policy we assert that the
pumpos of gradesisto identify degrees of mastery of subject matter. Moreover, |etter
grades have specific meaning with respect to the mastery of tha material E

2. Grades measure performance, notinnae ability or individud worth. They should
fulfill
thefundionsdescribed above and only those fundions

3. Themeaning of letter grades should bewiddy published.

4. Schools and departments should bear the primary responsbility for maintaining the

integrity
of thar grading systems, butthey mug beresponsble to the University as awhole.

5. Grading practices of schools, degpartments and ingructors should be public
information
and depatmenta standardsshould be subject to ongoing faculty review.

6. Theforces that pressure indructors to award high grades should bereduced to a
minimum.

7. Thefaculty, acting throughthe Faculty Coundl, mug have themeansat its
disposl to
insure theintegrity of the grading system.
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Some Suggested Reforms
Theprindples jug enumerated suggest some specific reforms tha might hdp to
achieve them:

The Faculty Coundl should adoptclear quantitative guiddines for the grading system
at
UNC-Chapd Hill.

Thefaculty needstheability to insure that the norms of the grading system are
obsrved.

Rt thebeginning of each academic year, the Char of the Faculty should send to the
parents of all incoming freshmen aletter tha details the subgantive meaning of the
grading system and informs them as to the distribution of grades to befoundat UNC.

Georgia Institute of Technology
REPORT ON GRADE INFLATION DEFINITIONS, INTERPRETATIONS, DATA:
GRADING AND GRADE INFLATION AT GEORGIA TECH

Prepared by the Student Academic and Finandal Affairs Committee of the Academic
Senate, Spring 2003

This sectionsreviews remedies for gradeinflation, both proposd and attempted by
other inditutions

Adopion of more clear and specific grade definitions

Adopion of aplugminusgrading system

Establishment of a University/Ingitute average GPA

Expandeal transcript daa

Changesto student honors

Broad disseminaion of grading definitionsand policies

Training for teaching assistants, adjuna faculty, and tenure-track faculty
Sdf-caibration of gradedistributions

Externd calibration of grade distributions

Externd enforcement of grade distributions

Standadized testing

Changesto student course evaluaions

O O OO OO OO O OO 0O O0

IV. Additional Topics Related to Grade Inflation that the UGC Considered

A. Are there courses that are “outliers” with respect to the frequency with
which high grades are awarded? Such courses could contribute to the appearance
of geneaized gradeinflation within aunit when data are presented as averages. In
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addition, they have the potential to compress awiderangein thequdity of student
work and thusdevauethebest efforts.

B. How do the grading practices of institutions from which our students
transfer

compare with ours? Are grading practices at community colleges and universities

significantly different?

C. To what extent has “syllabus deflation” occurred? Thisisanothe form of
gradeinflation. Ascourse content is reduced, theaccomplishment represented by a
goodgradeis diminished.

D. Do opportunities for earning extra credit compress the top end of the grading
scale?

E. Do practices concerning exceptional situations (for instance, withdrawals and
grade changes after the end of term) contribute to grade inflation?



